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SUPERINTENDENT’S SPEAKING NOTES 

 

1. Trustee Forum:  Tuesday, November 4, 2014, 7:00 PM Vanier Hall (PGSS) 

2. Boards of Education: 

 

Legal and Statutory Framework 

• Under the School Act, Boards of Education are established as corporate entities with a mandate 

to provide educational programs and services.  The duties of the Board and the rights which 

flow from the exercise of those duties are conferred on the Board as a whole and not on 

individual Trustees. 

• The Board is responsible for the supervision of the overall management of the affairs of the 

School District and its employees, but not for the day-to-day management of schools or 

employees. 

• The School Act provides the Superintendent and Secretary Treasurer with certain roles, duties 

and responsibilities.  As these are assigned by statute, they cannot be taken away or changed 

by the Board. 

• The Board should be provided with appropriate information concerning the operation of the 

School District to discharge its governance function unless acquiring that information is in 

violation of legislation such as FOIPOPA.   

Effective Trustees (Eli Mina 2002)   

It is reasonable to expect the following attitudes and commitment levels of a Trustee: 

• An open mind and eagerness to learn 

• Sensitivity, empathy and compassion 

• Enthusiasm and a firm commitment to the Board’s work 

• Reliability, dependability and consistency 

• Accountability: being prepared to work within established parameters and budgets and be 
held accountable for progress or lack thereof 

• A recognition that energy should be used to “get things done.” 
 
 
Legislation, Policy, Bylaw, Contract 
The work of school districts and schools must be in compliance with legislation, policy, bylaw and 
contract: 

1. School Act, Regulations and Ministerial Orders 
Legislated framework for “all things education” in our province. 

2. Other Legislation directions: FOIPOPA, Tobacco Act, Teachers Act, Child Family and 
Community Service Act, Youth Justice Act, Infants Act, Mental Health Act, . . . . . (to name a 
few). 

3. Bylaw No. 1 
Provides for the organization and operation of the Board. 

4. Policy 1170 
The framework for carrying out your responsibilities as elected representatives of the public. 

5. Contracts are in place for Prince George District Teachers’ Association, CUPE 3742, CUPE 
4991, Professional Employees Association, 60+ Personal Services Contracts. 



 
3. Violent Threat Risk Assessment 

 
There has been significant television coverage about recent incidents of homicide in both Ottawa, Ontario 

and Washington State.  These are terrifying situations that are the cause of great fear for most people.  An 

expert in trauma response commented:  “Recent events have brought the effects of trauma into our 

collective consciousness.  High-profile college and school shootings, terrorist attacks, and other traumatic 

events have elevated the awareness of schools and communities regarding student safety.” 

For principals and parents these incidents cause an immediate focus on school safety.  Is my child safe?   

Is my school safe?  Is my community safe?  Is anyone doing anything about this? 

The answer is a responding YES.   

Our school district works closely with the Ministry of Education, The Canadian Centre for Threat 

Assessment and Trauma Response and Safer Schools Together.  We train not only school principals and 

vice principals but also teachers, staff from the Ministry of Children and Family, and RCMP.    

 “The outcome of a traumatic event is not simply the number of wounded or dead.  The impact of the 

incident does not end when the violence stops.  Entire systems (schools, communities) and countries can 

be changed.  A clear understanding of these effects can improve both interventions and outcomes.” 

The training our staff and educational partners receive has been developed by experts with vast 

experience in responding to violent trauma.  The purpose of our training program is to create “effective 

methods for assessing threats and identifying appropriate interventions that will assist in the prevention of 

serious violence.” 

Our district has teams of trained Violent Threat Risk Assessment Team Leaders, Behaviour Specialists and 

School Psychologists.  Four basic steps are required in this work: 

• identify worrisome or threatening behaviour 

• use a multi-disciplinary team to conduct a violence threat risk assessment 

• determine if a threat maker actually poses a risk 

• intervene appropriately. 

Threat assessment is referred to by some experts as the missing link in violence prevention.  It is the 

process of “deliberately trying to connect the dots with data that paints a picture showing that someone is 

moving on a pathway towards serious violence before the violent act occurs.  In order to do this, our district 

uses multi-disciplinary assessments.  By including data from a variety of sources we achieve a more 

comprehensive understanding of risk and protective factors.  Our approach brings together groups of 

professionals to provide data and contextual variables.  This allows us to determine risk more accurately 

and design intervention strategies that are most effective. 

In School District No. 57 “The approach is centred on the belief that every child must feel safe, accepted 

and respected regardless of their gender, race, culture, religion or sexual orientation.  The strategy is about 

personalizing services and supports for kids to help prevent, identify and stop harmful behaviours whether 

online, at school or in the community.”   

 

 

 



4. Why We Believe In Social Emotional Learning 

The following is a short quote from Dr. Sheldon Berman, a founding member of Educators for Social 

Responsibility.  It provides a concise summary of why we have included social emotional learning as one of 

our “Essential 8” for learners in our system. 

"I have a very deep belief now that students do not do well academically unless they feel cared about, that 

they’re included, and that there’s a climate around them where they can take risks. When you create that kind 

of safe place, students are better able to learn. They’re better able to work with peers. They’re more 

comfortable in the classroom. There is a process where we can consciously create, both through curriculum 

and through the way we structure our classrooms, a place that enables students to feel that sense of 

community." 

"It isn’t touchy-feely stuff. It is core social skills that give students the experience and the knowledge and talent 

to work effectively with others. This isn’t about being nice. This is serious work. It’s serious work to create a 

sense of community. It’s serious work to resolve conflicts. It’s serious work to create a positive environment in 

a classroom. And it’s serious work, on the student’s part, to be able to manage themselves in a way that is 

constructive." 

"I would say that it’s essential for higher quality results academically. It’s not that you don’t have to do the 

academic work then. But frankly, the academic work is made easier once you do this. There are a lot of issues 

at schools where students do their best but still have home environments that make it very difficult for them to 

be successful in school. And that doesn’t mean we give up on academics or we give up on the social skill 

development. We have to do both rigorously.”  
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